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This Toolkit offers a compendium of good practices and resources for 

trainee-teachers with an innovative approach. The contents of this tool-

kit fall within the frame of the Erasmus+ VIRTEACH Project, A VIRtual Solu-

tion for a comprehensive and coordinated training for foreign language 

TEACHers in Europe (Project Reference: 2018-1-ES01-KA203-050045). In 

general terms, VIRTEACH is an Erasmus+ funded project to create a dig-

ital tool to improve the postgraduate certificates on Masters on Edu-

cation (Foreign Languages) and to provide teachers, researchers, stu-

dent teachers and policy-makers with open-source tools and resources. 

 

The European Commission’s support for the production of this publica-

tion does not constitute an endorsement of the contents, which reflect the 

views only of the authors, and the Commission cannot be held responsi-

ble for any use which may be made of the information contained therein.
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INTRODUCTION0101



This toolkit provides a comprehensive collection of learning 
materials, open education resources, methodological guide-
lines and examples of best practices for the construction of a 
foreign language teacher training model at European level. 
This initiative falls within the frame of the VIRTEACH Erasmus+ 
project, A VIRtual Solution for a comprehensive and coordinat-
ed training for foreign language TEACHers in Europe. This tool-
kit is mainly aimed at lecturers, professors, teachers and re-
searchers in the field of Higher Education. It is freely available 
and hosted in the project website:						    

www.virteachproject.eu

The partners of the VIRTEACH project have joined efforts to col-
lect materials, resources and best practices to offer an innova-
tive teacher training approach. The materials included in this 
toolkit have been selected attending to relevance, adequate-
ness and consistency with the current curricula. In addition, 
this toolkit includes methodological guidelines, evaluation ru-
brics, recommended literature and research papers for fur-
ther reading. Based on existing knowledge and partners’ ex-
pertise and collaboration, this interactive toolkit comprises a 
collection of resources, practices and guidelines for foreign lan-
guage teachers. To this aim, this toolkit includes a systematic 
literature and research review, with examples of good practices 
for implementation in foreign language teaching programmes 
and Master Degrees.							     
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VIR-TEACH
A PROJECT TO IMPROVE LANGUAGE TEACHER TRAINING0202



Mobility has been a key and central concept for the Bologna Pro-
cess (Zgaga, 2008). Labour mobility of the teaching and learning 
community within the European borders is in continuous growth, 
a fact well documented by Official European reports (European 
Commission/EACEA/Eurydice, 2015: 12-13). 	

Several factors contribute to this situation, namely, a constant 
increase in opportunities for university study abroad, combined 
with the increasing internationalisation of teacher training 
(Martínez-Rodríguez, 2004: 238-240), and a static labour market re-
sulting from consecutive years of economic crisis (ET2020, 2015: 10-
11). Alongside, mobility entails the implementation of information 
and communication 
technologies (ICT) 
that facilitate com-
munication across 
linguistic and cul-
tural borders, never 
forgetting that Eu-
ropean education-
al policy interplays 
with a shared un-
derstanding of prac-
tice (Schratz 2014).	
				  

But so far, despite this dynamic reality, there has been no uni-
fied format for teacher training at a European level, as nation-
al agencies tend to work in each country separately. In general 
terms, Initial Teacher Education (hereinafter ITE) in Europe, suffers 
from an excessively local projection that limits the future teach-
ing practice exercise of teacher students beyond their borders.

So, when graduated students and senior teachers develop 
their teaching practice abroad, they suffer the absence of cur-
ricula convergence. A more unified and coherent set of prin-
ciples shared in the teacher training programmes of the dif-
ferent European countries, particularly in terms of curricular 
content and experiences of internships, becomes urgent.	
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In the light of these evidences, the Erasmus+ VIRTEACH proj-
ect, A VIRtual Solution for a comprehensive and coordinat-
ed training for foreign language TEACHers in Europe, seeks 
to create a digital tool to improve the postgraduate certif-
icates on Masters on Education (Foreign Languages), and 
to provide teachers, researchers, student teachers and poli-
cy-makers with open-source tools and resources. 		

According to recent studies developed by the European Com-
mission, there is an urgent need to improve ITE to make it 
more attractive, collaborative and system-wide focused. Some 
of the detected shortcomings are poor competencies and se-
lection, short-term vision and poor evaluation system perfor-
mance. Foreign language teacher training and procedures for 
accessing the teaching profession are key factors to ensure 
that the formal education systems follow the highest quality 
standards in convergence with other European countries. 	

VIRTEACH aims to raise and homogenise the required com-
petencies for an efficient and high-quality teaching la-
bour at Secondary Education stages, developing methodol-
ogies and systematic analysis of the current situation in the 
EU and deploying a set of resources for taking the right steps 
and progress steadily in the right direction.			 
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In the pursuit of 
these goals, VIR-
TEACH works, step by 
step, for the follow-
ing aims:	 	
		
• The implemen-
tation of language 
training activities at a 
pre-service stage.

• The convergence of 
curricular formats at a European level.

• The creation of a digital platform, a virtual learning environment 
(VLE) that includes a design of a friendly and easy-to-use digital 
tool for monitoring student teachers during their internship at 
their in-service stage.

• The design of a White Paper for a comprehensive Language 
Teachers Training at a European scale where coordinated policy 
actions and a strategy for engaging policy makers and public ad-
ministrators are suggested.
					   
All in all, this project promotes long-term cooperation in joint pro-
grams for teacher training, creating an international network of 
excellence in the field of foreign language teacher training.	

VIRTEACH is a consortium of five higher education institu-
tions in Europe. The project is coordinated by Prof. María Amor 
Barros del Río, from the University of Burgos, Spain. The con-
sortium is also formed by other partners UC Leuven Limburg, 
Belgium, Szczecinska Szkola Wyzsza, Poland, Dimitrie Can-
temir Christian University, Romania, and Universidade Lusó-
fona, Portugal. VIRTEACH is running from 2018-2021 and 
it has been allocated a total budget of 410.705€.		

More information can be found at
www.virteachproject.eu
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FOREIGN LANGUAGE TEACHER
TRAINING IN EUROPE0303



3.1 CURRENT SITUATION

Labour mobility within the teaching and learning collec-
tives is in continuous growth within the European borders. 
This fact is clearly detected in the Eurydice report on teacher 
mobility which states that:						    

In half of the education systems surveyed, less than a third of all 
teachers appear to be transnationally mobile. In the EU, Execu-
tive Summary 13 12.4 % of respondents reported that they had 
gone abroad solely when they were already practising teach-
ers, whereas 5.9 % had done so only during their Initial Teacher 
Training, and 3.6 % only in both cases. In all countries surveyed 
except Iceland, modern foreign language teachers are the most 
transnationally mobile, compared to teachers of four other 
main subjects. (European Commission/EACEA/Eurydice, 12-13)	

Many factors contribute to this situation, among which we can 
point to a constant increase in opportunities for university study 
abroad (Martínez-Rodríguez), which favours the internation-
alisation of teacher training, and a static labour market result-
ing from the last years of economic crisis (ET2020), which im-
pels graduated students to seek jobs beyond their frontiers.	

Despite these trends, there is no unified format for teach-
er training at a European level. Added to that, university train-
ers do not usually have a space where they can share their 
worries and advances in their education practice. This lack 
of common environments also affects teacher students who 
miss unified digital tools that cover their supervision and tutor-
ing needs, especially during their internship phase. 	
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In terms of educational policy, national agencies tend to de-
sign and develop their lines of work on teacher training in 
each country separately.								      

The evident unbalance between nationally-oriented train-
ing and international practice demands urgent action to-
wards the internationalization of the teaching profession as a 
whole. Within the European Higher Education Area, this may 
be facilitated thanks to the possibility of homologation of uni-
versity degrees.									       

However, so far there is no unified format for teacher training at 
the international level. At the level of educational policies, there 
is also a need to converge towards a more unified and coher-
ent set of principles among the different European countries, 
particularly in terms of curricular content and experiences of 
internships. In general terms, ITE in Europe, suffers from an ex-
cessively local projection that limits the future teaching exer-
cise of teacher students beyond their borders. Hence, a greater 
degree of internationalization and convergence of the training 
of future language teachers is an urgent need within European 
borders.											         
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CONSULTATION AND REPORT10404



As Freeman et al. affirmed in the prologue of their famous vol-
ume Teacher Learning in Language Teaching (1996), “in or-
der to better understand language teaching, we need to know 
more about language teachers” (1). Hence, before addressing 
the construction of a coherent proposal for foreign language 
teacher training, we deemed necessary to collect the opin-
ions and experiences of the stakeholders involved in the mat-
ter. Help build consensus on the lacks and needs of current 
foreign language training programmes, and improve them 
coherently at a European scale.					   

For these purposes, in October-November 2019, a survey 
was passed among stakeholders to test the perception of 
language teacher training in Europe. 					   

4.1 OBJECTIVES

The main objectives of this survey were to detect current weak as-
pects regarding language teacher training and to implement pos-
itive measures for the advancement of foreign language teach-
er education in Europe. In particular, this survey sought to:	

• Collect comparative data.	
• Build consensus during the project.	
• Fix potential issues.	
• Improve methodological approaches, materials and resources.
• Prioritise intellectual outputs, contents and events’ main topics.
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4.1.1 CHARACTERISTICS

The survey was anonymous and disseminated among 
the main stakeholders involved in the language teach-
er training process, namely, teacher students and gradu-
ated as teachers of foreign languages, foreign language 
teachers and researchers, and policy makers.			 
							     

4.1.2 PARTICIPATION AND SCOPE

The survey was launched in November 2019 and was open for 
3 weeks. It reached a total of 508 participants from different 
gender, ages, countries of residence and profiles, which en-
sured the heterogeneity of the sample.					   

The survey was intended to offer a national and internation-
al picture of the current situation of foreign language teacher 
training in Europe. For this purpose, the survey was conducted 
in several European countries. At this point, it is essential to bear 
in mind that VIRTEACH is an international project that counts 
with the collaboration of partners from five European coun-
tries, namely Portugal, Spain, Romania, Poland and Belgium. 
Hence, the countries of residence of the participants were close-
ly related to this fact, with 41,6% of respondents living in Portu-
gal, 27,0% from Spain, 12,0% from Romania, 10,5% from Poland 
and 5,6% from Belgium. Other countries of residence such as 
Finland, Iceland, Germany and Turkey, also participated in the 
survey but with a much smaller percentage (less than 4% in 
total).											         
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The proportion of female respondents (84,9%) was significant-
ly higher than that of male participants (14,6%). Special at-
tention must be given to the fact that most of the male re-
spondents belonged to the students’ group. As expected, the 
average age of participants ranged from 39 to 58 years old (59,4%), 
followed by a group ranging 18 to 38 years old (32,2%).		

Regarding the profile of participants, the vast majority of re-
spondents were teachers of foreign languages (66,8%). On 
their side, 28,7% of the respondents were teacher students. 
Among them, 68,2% held a Bachelors degree foreign lan-
guage teaching and 31,8% held a Masters degree in  foreign 
language teaching. Only 4,5% of respondents identified them-
selves as policy makers. Difficulties in reaching this group of 
stakeholders account for these low numbers.				  
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4.1.3 RESULTS

According to the choices, the results gathered from this sur-
vey, several conclusions can be drawn and grouped in the 
following five items:								      

First, a move towards homogenization of teacher training 
is necessary. All stakeholders showed a positive attitude to-
wards mobility and interculturality. But implementation of 
these possibilities beyond national frontiers implies a curricu-
lar convergence that favours international dialogue and training 
experiences.										        

Second, for the internationalisation of foreign language teach-
er training, digital platforms seem to be particularly useful 
tools. They facilitate sharing and learning formulas that can 
be oriented to this specific field of higher education. Further-
more, cultural diversity and geographical distance are obsta-
cles that can be overcome if a multi-national alliance of higher 
institutions materialises. Added to that, an online tool would fa-
cilitate cultural adaptation and favour international communi-
cation, two essential elements detected by teacher students, 
graduated students, senior teachers and policy makers. 		
							     
Third, the contents of the training programmes need moderni-
sation and upgrading. 21st century ITE programmes should 
provide tools, skills and resources to help professionals adapt 
to the continuous transformations taking place in a chang-
ing and dynamic society, with complex, multicultural, and so-
cially diverse learning scenarios.						    
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Fourth, it is necessary to invest economically in ITE, par-
ticularly in the financing of student and teacher mo-
bility, as well as in a greater diversity and quality of hu-
man resources. Life-long learning is a defining element of 
21st century education.							     

Fifth, feminisation of the teaching practice is related to a low 
status of the profession and unappealing salaries. As Dru-
dy (2008) has suggested, to combat this unfair situation gen-
der needs to be embedded in policy thinking on teaching 
and teacher education. Governing bodies and universities 
should invest in attracting high quality people into the pro-
fession, irrespective of their sex/gender. In the medium term, 
these measures should impact on gender balance in teach-
ing and learning.									       

In sum, ITE is an essential step for language education in Eu-
rope and it needs urgent improvement from several fronts. 
There is still a long way to go before a coherent, balanced, 
fair and excellent format for foreign language teacher train-
ing is built and displayed. Through the VIRTEACH project, 
some steps are being taken so that this relevant field of educa-
tion improves and outstands as a useful and necessary tool for 
the benefit of all Europeans.							     
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4.2 VIRTUAL LEARNING ENVIRONMENT: AN OPTIMAL TOOL FOR 
LANGUAGE TEACHER TRAINING

In order to move towards language teacher training homogeniza-
tion, virtual learning environments seem to be particularly useful 
tools for sharing and learning successful teaching formulas specif-
ic to this field of higher education. This way, cultural diversity and 
geographical distance could be overcome by a multi-national alli-
ance of higher institutions. Moreover, this solution would facilitate 
cultural adaptation and favour international communication, two 
essential elements for teaching at an international level. However, 
a lack of coherence between teaching digital platforms that pro-
mote mobility and digital tools that guide the needs of students 
in their training and internship phases is problematic. As pointed 
out by Townsend and Bates, it is a set of tensions and pressures, 
inherent in an unstoppable process of globalization that makes 
a dent in the quality of teaching. This issue becomes more acute, 
if possible, in the training of language teachers, whose orienta-
tion towards communicative teaching requires the implementa-
tion of a series of strategies and predisposition to interaction and 
mutual understanding.								      
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It is necessary, therefore, the development of a multination-
al dynamic and lasting over time environment that offers use-
ful tools for the training of future teachers of languages. In the 
light of these reflections, a communicative approach seems a 
mandatory element to infuse in the training of 21st century lan-
guage teachers. For this to happen, prospective teachers must 
acquire a reflective and critical training (Barros-del Río), oriented 
towards social commitment (Yogev and Michaeli). This implies 
the construction of a critical teaching identity among the candi-
dates during their training process (Dvir and Avissar). Added to 
that, the critical pedagogy received must be closely linked to a 
culturally receptive teaching practice (Abednia; Jiménez and 
Rose), especially in the multinational contexts in which future 
professionals of the teaching of languages will have to move. Fi-
nally, in a changing and global reality, future language teachers 
must know how to manage and apply to their teaching the dig-
ital technologies that best adapt to their teaching-learning ob-
jectives. In the same way, teachers that had been exposed to a 
learning process through MOOCs “expressed positive attitudes 
towards their learning experience and a desire to participate in 
more courses in the future” (Donitsa-Schmidt, 2018) showing not 
only gains in content knowledge but also in pedagogical knowl-
edge, which is fundamental not only to the MOOC course design, 
but also to the overall future teacher’s learning process.		

All these issues point to a need for a digital space that promotes 
the internationalization and convergence of national educational 
formats, the exchange of methodologies and good practices, and 
the improvement of coherence between the training and prac-
tical phases in the education of future language teachers.	
 
When making a choice of technology platforms, it is equally im-
portant to analyze the general functional features of the plat-
form as the more technical aspects. Sanz-Santamaría et al. 2014 
provide a comparative analysis of the major open source MOOC 
platforms, providing insights to assist those responsible for edu-
cational institutions that will develop their own massive courses 
to make educated decisions on the platform to use. In this work 
are studied the following platforms: edX, Course Builder, Open-
MOOC Lernanta. edX is highlighted as one of the best learning 
platform. edX is an open source learning platform with Affero 
GPLv3 license.										           

25

GO TO
TOP



This license requires anyone who modifies the code and 
uses it to publish its contents online, to share the source 
code of the changes made.						    

The public development repository is hosted at GitHub
github.com/edx/edx-platform

edX implements a set of basic functionalities present in most 
platforms: the possibility of using videos with subtitles and 
their indexing for later searches, the option of creating differ-
ent types of online exercises (unique response, multiple re-
sponse, fill gaps, essay), discussion forums and a wiki for collab-
orative editing. In addition, edX has peer-to-peer assessment 
and self-assessment systems for the tasks students perform 
on the platform. Another advanced functionality, closely relat-
ed to assess, since it can be used to complement and improve 
the overall learning process of the student, is the use of an inte-
grated subsystem for the analysis of learning data generated by 
students interacting in the platform.					   

edX has developed an architecture of ad hoc components, 
called XBlock as a solution to the problems of interoperabili-
ty and reuse of resources. XBlocks are an extensibility mecha-
nism allows to include a new functionality in edX instance to 
make it easier to create new online educational experiences. 
There is a list of XBlocks defined. For example, in the context 
of language teaching, can be interested use voice recognizer 
XBlock. This XBlock allows students to recognize their voice and 
can see what they spoken in text format. It supports multiple 
languages.										        
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From the point of view of pedagogical design, edX can imple-
ment two interesting learning proposals: EPOSTL (David New-
by et al., 2007) and Language learning with technology (Stan-
ley, Graham 2013).								      

The European Portfolio for Student Teachers of Languag-
es (EPOSTL) takes into account 193 descriptors of compe-
tences related to language. These descriptors may be regard-
ed as a set of core competences, which language teachers 
should strive to attain.							     

Language learning with technology (Stanley, Graham 2013) pro-
vides a wide range of interesting and useful activities, shows how 
any teacher can use technology, and offers a reserve of activ-
ities, which are suitable for all levels of proficiency to both nov-
ice and experienced.							     
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A EUROPEAN LANGUAGE TEACHER TRAINING 
PROGRAMME: METHODOLOGICAL GUIDELINES0505



In response to the needs found, it is imperative to develop a digi-
tal tool that offers advances in the improvement of postgraduate 
studies for future language teachers. Likewise, it is necessary to of-
fer researchers, students, teachers and educational policy makers, 
tools and open source resources organized in a coherent, integrat-
ed and effective manner. In addition, and taking as a starting point 
the growing internationalization of the teaching profession, it is 
necessary to increase and standardize the skills required for this 
work environment in terms of efficiency and quality, developing 
appropriate methodologies and deploying a series of resources 
that will allow progress in the direction of convergence and quality.

As a result of the above-mentioned needs, the VIRTEACH proj-
ect, “A Virtual Solution for a comprehensive and coordinat
ed training for foreign language TEACHers in Europe”, co-fi
nanced by the Erasmus + program of the European Union.  Led 
by the University of Burgos, Spain, this initiative is developed 
by an international team that also includes other higher edu-
cation entities from Belgium, Poland, Romania and Portugal. 

Due to its strong European character, the VIRTEACH project 
seeks to create a virtual tool that facilitates the coordinated 
and comprehensive training of future language teachers in Eu-
rope through the following lines of teaching innovation:	

The creation of an open digital space to promote the exchange 
of methodologies and good practices that inspire a common, 
comprehensive and effective training of future professionals of 
language teaching at European level. This idea must be reflected 
in the design and development of a platform for online courses, 
the development of coherent levels of competence at the inter-
national level and the advancement of methodologies for bet-
ter regulation in education policy. In addition, it must promote a 
greater degree of transparency of the training processes and the 
creation of a series of digital tools that favour the convergence of 
educational systems and the exchange of good practices.	
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Likewise, it 
must offer 
a consistent 
functionality 
in progressive, 
s i g n i f i c a n t 
and cumu-
lative learn-
ing sequenc-
es developed 
through a 
wide variety 
of learning re-
sources. These 

must incorporate in turn the diversity that new technologies of-
fer today. Therefore, these resources will have multiple formats, 
among which videos, readings, infographics, discussion forums, 
and so on, can be counted. Besides, the design of the exercises will 
seek to prioritize the interaction through formulas such as multi-
ple choice, open questions with peer review, drag and drop, etc.

The implementation of digital tools that facilitate coherence 
and follow-up between the phases of training and practice in 
the education of future language teachers. This measure should 
include a common protocol and interactive communication 
spaces. In addition, as indicated by the Finnish Institute for Ed-
ucational Research, the training of future language teachers 
should contemplate competences related to pedagogical, com-
municative and reflection skills.						    

Furthermore, attention to diversity and collaboration with col-
leagues and peers should be contemplated too. Therefore, the 
practical phase, or Practicum, must be oriented towards a re-
flection on the action that the future teachers carry out in the 
classroom (Manso-Ayuso and Martín-Ortega, 2013). For this 
purpose, it is appropriate to incorporate a digital tool that, 
based on a predetermined protocol, allows to monitor the in-
ternship period and to facilitate communication between 
the different agents involved: the teacher students, their re-
spective mentors from the educational centre, and their aca-
demic tutors.							        			 
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As a result, the role of the mentors is expected to acquire more 
relevance and professionalism in the learning process, a con-
cern addressed in numerous studies (Andreucci 2013; Sepúlve-
da-Ruiz 2005). Besides, this tool will allow the establishment of 
more intense interaction and support among the participants, 
an issue that brings positive outcomes according to Tomaš, Far-
relly and Haslam (2008). Particularly, this virtuous communi-
cative triangle will greatly facilitate the interaction between 
the aforementioned stakeholders, displaying a reflective, dy-
namic and enriching learning experience for all parties.		

The establishment of international networks that facilitate mo-
bility and exchange among future teachers in training. Al-
though there are previous experiences of networks that have 
been pursuing the internationalization of educational prac-
tice, such as the Thematic Network on Teaching Education (TN-
TEE) and the Policy of Teaching Education in Europe (TEPE), 
one of the main challenges has been the lack of communica-
tion, cooperation and collaboration between the actors of the 
different countries. The VIRTEACH project tries to fill these gaps 
through the establishment of organized professional groups 
and networks of teacher educators.						    
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At the same time, this question poses an enormous challenge 
that goes beyond the purely academic sphere, bringing into play 
factors such as intercultural communication or the development 
of the ability to adapt. As demonstrated by He, Lundgren and 
Pynes (2017), the integration of teaching-learning experiences of 
languages abroad, included within a study program, offers future 
teachers a unique opportunity to develop empathy and innova-
tive strategies for instruction. In order to collect the best results 
from this type of experience, it is advisable to follow up through 
open reflection journals, in which teaching beliefs and previous 
intercultural experiences are included, as well as the develop-
ment of individual goals (He, Levin and Li 2011). For these pur-
poses, the European Portfolio for Student Teachers of Languages 
(EPOSTL) is an adequate tool for reflection and self-assessment 
of the knowledge and didactic skills necessary to teach languag-
es (Newby et al. 2007). It is an instrument that takes as refer-
ence the Common European Framework of Reference for Lan-
guages (CEFR) and that allows future teachers to connect their 
experiences with their teaching practices, so that these same 
reflections serve as evaluation and self-assessment tools. With 
permission already granted by the European Centre for Modern 
Languages of the Council of Europe, VIRTEACH will adapt EPOSTL 
to the requirements of the virtual environment to maximize 
its functionality.									       
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The design of protocols and lines of action common to the Eu-
ropean Higher Education Area in relation to the training of fu-
ture language teachers. In this respect, it is necessary to point 
out the necessary collaboration of the political institutions with 
competences in educational matters. From the universities them-
selves, which are the immediate training entities, to the com-
petent councils and governmental delegations, it is necessary 
to work on the convergence and coherence of curricula for the 
training of future language teachers with an international per-
spective, oriented to intercultural communication and that pro-
mote a collaborative, empathetic and reflective learning. The na-
tional and international recognition of this training is essential 
and can be an interesting pilot project that ultimately would re-
sult in good teaching professionals who are dynamic and capable 
of adaptation and improvement.						    

In the light of the results obtained through the previous con-
sultation, a series of methodological guidelines should pervade 
the definition and construction of the foreign language teach-
er training course. To start with, all materials must have a com-
municative approach. Communicative language teaching is “an 
approach that understands language to be inseparable from 
individual identity and social behaviour (Savignon, 2018: 5). This 
is a paramount foundation of foreign language teacher train-
ing not only conceptually but also practically as the results of 
the VIRTEACH consultation attest. Added to this, contents must 
incorporate the following approaches: a reflective and criti-
cal approach to language teaching and training, intercultur-
al awareness and the use of ICT for pedagogical use in the lan-
guage classroom.									       
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COURSE STRUCTURE
A PROPOSAL0606



As stated in the Common European Framework of Reference 
for Languages, one of the goals agreed by the Second Sum-
mit of Heads of State in Europe was to develop “methods of 
modern language teaching which will strengthen indepen-
dence of thought, judgement and action, combined with social 
skills and responsibility”(Council of Europe, 2001: 4). Following 
these criteria, a comprehensive and updated course structure 
for foreign language teacher training should consider both the 
pre-service and the teaching practice phases. It should also in-
clude training materials in the following aspects:			 

6.1 PRE-SERVICE PHASE

This section concentrates on how to teach essential compo-
nents of language teaching using communicative competence, 
which include linguistic, sociolinguistic and pragmatic aspects. 
Written and oral skills must undergo a practice based on inter-
action. The essential components of a comprehensive foreign 
language teacher training course must be oriented towards 
teaching future professionals how to teach grammar, oral per-
formance, vocabulary and discourse and pragmatics. Added 
to those contents, other additional topics, such as the use of 
literature in the classroom, intercultural communication, En-
glish for Specific Purposes (ESP) and Second Language Ac-
quisition (SLA) become essential issues to explore for a foreign 
language training of excelence. 						    

35

GO TO
TOP



All these topics are presented and detailed as follows: 	

a) How to teach grammar effectively	

Introduction	
Teaching grammar has posed dilemmas to linguists and teachers 
for a long time.  Many questions have been raised as to how gram-
mar should be approached - should it be addressed in a traditional 
way, where the main focus was placed on the knowledge of con-
cepts and rules which associated grammar with syntax and mor-
phology, while meaning was attached to a completely different lin-
guistic level. Communicative approach, known as Communicative 
Language Teaching (CLT), on the other hand, is based on the idea 
that learning language successfully is achieved by having to com-
municate the real meaning and the main objective is to demon-
strate the topic in context in the most natural way possible.	

General Objectives and Methodology	
Bearing all this in mind, the main objective of this module is to 
make the students – the prospective teachers of English, realize 
that teaching grammar does not have to be based on a tradi-
tional way of instruction, not giving them any scope for flexibili-
ty. On the contrary, grammar may be approached in a more re-
laxed, communicative way, which makes it more friendly, as well 
as easy to comprehend and remember as this is done through 
a selection of carefully chosen tasks, allowing them to free-
ly communicate in English while their knowledge of grammar 
will not impede task realization.						    

The idea that the learned language should be adapted to a 
particular situation, the role of the participants and the type of 
register used (formal and informal style) was present through-
out the whole module. Consequently, the methodologies em-
ployed in this unit included mainly the listening tasks where 
the users were expected to base their understanding of the 
text without resorting to a typescript, and to complete the 
subsequent tasks appropriately.					      

The methodologies used with reference to the exemplary lesson 
consisted in the demonstration of a given grammatical problem, 
discussion regarding the structures covered previously and en-
couraging the students to conduct partly guided dialogues (with 
the use of the prompts) and a free exchange of opinions where 
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students’ ability to communicate was assessed. What is more, 
during the activity the students would be asked to produce 
samples of written forms, thus complying with the standard 
objectives of the every course, which is using all forms of lin-
guistic production (listening, writing, reading the prepared 
content and verbal presentation).						    

Expected Results	
The expected result of completing this module would in-
clude getting familiar with the issues of what the commu-
nicative approach to grammar means, and being able to re-
flect on the ideas provided in the videos which in turn should 
also enable the course user to practice his/her listening com-
prehension, especially with reference to the video discuss-
ing the relevance of teaching grammar and its aspects, as 
well as learning some useful strategies to employ. 			 

Another result of completing the module would involve the 
practical knowledge on how to conduct a lesson with a spe-
cific grammar issue, which might suggest the course taker 
some other ideas which he/she would implement in the forth-
coming teaching career.								      

b) How to teach oral performance effectively	

Introduction	
Oral interaction is the most used skill in the implementation 
of a language. For this reason, it should be the one that re-
ceives the most attention within a process of teaching and 
learning a foreign language. Until the appearance of the com-
municative approach in the late twentieth century, this skill 
did not receive the attention it deserved. Since then, it has 
become the main focus of any kind of foreign language or 
second language.									       

General Objectives and Methodology	
In this course, we will offer guidelines and advice for teach-
ing foreign languages to non-native students. We will try to de-
fine exhaustively what the oral interaction consists of distin-
guishing it from the rest of the skills.					   
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We will also give suggestions as to their way of implementing in 
the classroom, based on a varied typology of activities, so that the 
future teacher can choose among a wide range of exercises during 
his future teaching experience.						    

The best way to act as an examiner of oral tests will be explained 
in detail. The prospective teachers will be given different activi-
ties for this purpose.  In addition to this, they will be guided in 
order to obtain high quality samples. Moreover, we will pres-
ent different ways to rate this skill by offering scales already 
validated by institutions (ALTE for instance), within the Euro-
pean space. Likewise, prospective teachers will be offered gen-
eral guidelines for the design of scales used in specific courses 
of a foreign or second language.					   

Expected Results	
This module seeks to encourage the training of prospective teach-
ers of foreign or second language in such a way as to stimulate 
more communicative approach. In addition, more attention will 
be paid to oral interaction about it through the learning of ba-
sic contents on how to teach oral competence combined with a 
practical and decisive methodology.					   

c) How to teach vocabulary effectively	

Introduction	
This module addresses the relation between vocabulary and 
language acquisition, communication and instruction. It is fair 
to say that each of us starts learning a new language with a 
few words, from the very simple and day-to-day use ones and 
little by little add to them.						    

General Objectives and Methodology	
Teaching vocabulary is as important as teaching grammar, as 
they are ineffective one without another. Instruction methods 
attach importance to explicit and multidimensional vocabu-
lary teaching since it would promote reading and writing au-
tonomy, apart from facilitating the communication. Increasing 
the students’ number of words must be a fundamental goal 
for every teacher because once our students have more infor-
mation connected with the new words, he or she would bet-
ter embody the words kept in memory, and recognize them 
more easily during reading, writing, and speaking tasks.	
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Teaching effectively requires preparation and planning and 
teaching vocabulary suppose helping our students to use words 
in a natural and accurate way, improving vocabulary knowl-
edge by widening the area with additional meanings, colloca-
tion, phrases, idioms. We must make sure that students put time 
and effort into acquiring new words and we can achieve that by 
means of clear goals for vocabulary learning during the course, 
doubled by respective exercises and targeted assessment. 	

Expected Results	
This section will provide different vocabulary teaching methods 
and examine the definition of vocabulary and its role in foreign 
language acquisition. It will also explain how we acquire vocab-
ulary and refine it over time, and what methods to use for dif-
ferent vocabulary items: new words, phrases, and idioms.	

d) How to teach discourse and pragmatics effectively 	

Introduction	
Teaching how to write and speak in a second language is a ma-
jor concern among teachers. Both writing and speaking ac-
curately are active skills that require a certain degree of auton-
omy, coherence and interaction. Thus, teaching discourse and 
pragmatics involves the functional use of linguistic resources 
(production of language functions, speech acts). Creativity and 
autonomy in speech production are at the core of teaching dis-
course and pragmatics.								      

General Objectives and Methodology	
Through the communicative approach, students learn to work with 
language at a suprasentential or discourse level and learn about 
cohesion and coherence (Larsen-Freeman, 2000). This means that 
the process goes beyond learning vocabulary and grammar, and 
it encourages students to communicate at a more sophisticated 
level. When we communicate, we implicitly express a purpose. 
When we ask our students to create a piece of writing or a speech 
act, we should reflect that too.  According to the functions of lan-
guage, some of the most common purposes of communicative 
acts are: description, narration, explanation, instruction, persuasion 
and information. Thus, when teaching discourse and pragmat-
ics, three general principles should be taken into account:	
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a. Students must learn how to communicate.

b. Tasks and activities must be engaging and, ideally, they should 
be problem-solving oriented.

c. The teacher must work as a facilitator, giving support through 
the process.

In learning a foreign language, a learner is likely to start with short 
turns, usually of single sentence length. At higher levels of pro-
ficiency, the development of discourse competence becomes of 
increasing importance.							     

A module on how to teach discourse and pragmatics should 
combine theoretical contents on discourse and pragmat-
ics with practical tasks that the students can perform. Mod-
el activities can presented so that participants are able to re-
flect critically on how to teach discourse and pragmatics in the 
classroom. The role of the trainer is to conduct the students’ 
process of reflection, critical awareness and autonomy while 
they are reviewing/learning concepts. Motivation and autono-
my must be underlined as essential elements in discourse cre-
ation. Relevant topics for the students must be considered. Sug-
gested sources and ideas for autonomous material creation 
must be included.									       

Expected Results	
After completion of this module, participants are expected to have 
acquired a fair degree of autonomy in the design of classroom 
intervention for teaching discourse and pragmatics.		

e) How to teach literature and media in the classroom effectively

Introduction	
Learners often see literature as something unimportant to them, 
not realizing that they are very often exposed to literary texts and 
products. It is difficult to establish for learners what exactly litera-
ture is. This first session explores this idea by showing the learners 
the vast and broad spectrum that literature can entail.		
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General Objectives and Methodology	
In this module, learners learn that literature can appear in all 
different kinds of forms. They realize that the different func-
tions of language help them sensitize to the nature of literary 
language. They understand some of the most important lit-
erary elements that can be found in literature. Learners need 
to master these elements in order to be able to teach litera-
ture efficiently and correctly. Once they are aware of the differ-
ent types of literature and types of text and language, they can 
start thinking about how to teach literature in the classroom in a 
way that inspires and motivates young learners.			 

Expected Results	
Participants are expected to be able to detect the main character-
istics of literary texts and how to use them in order to create their 
own lesson plans. Literature must be seen as an authentic mate-
rial subtle to classroom exploitation. Furthermore, literature is a 
means to foster creativity for independent text production.	

f) How to teach intercultural communication effectively	

Introduction	
The present course intends to make the students famil-
iar with differences and similarities of pluralism and individ-
ualism of the people belonging to a wide range of cultur-
al backgrounds, taking into account the values provided by 
anthropology, high and popular culture, sociology, business, 
and international relations. 						    

General Objectives and Methodology	
The lectures will identify the ways that people behave in terms 
of individualism and collectivism in multilingual and multicultural 
societies, the activities of the art, literature, music, theatre creat-
ed by culture versus the contemporary trends of popular culture.
The course also analyses the cultural stereotypes from an-
cient myths to contemporary visions, appealing to the ima-
gology for determining how national stereotypes are in-
fluenced by historical, social, and ideological conventions.	

Expected Results	
Students are expected to develop a realist approach to inter-
personal contacts, by acquiring the communication habits and 
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behaviours as the present course offers information on commu-
nication theory, organizational and business communication, 
mass communication. In a globalized word, the students should 
be efficient and competent in communicating in different envi-
ronments of their future careers, with a special focus on educa-
tion and culture. 

g) How to teach English for Specific Purposes effectively 	

Introduction	
This module is designed to teach the basics of ESP to future 
language teachers. It is divided into four sections: Introduc-
tion to ESP; Specificities of Teaching ESP; Methods and Ap-
proaches for Teaching ESP; and examples in ESP Teaching 
(i.e., English for Hospitality).							     

General Objectives and Methodology	
This module’s main objective is to present an overview 
of English for Specific Purposes. It should combine theo-
ry and practice to train future ESP teachers, who must un-
derstand the importance of needs analysis to course design.

Each lesson should present an overview of the topic in a sim-
ple and didactic way, providing clear examples, mentioning 
important authors in the field, and always suggesting further 
readings. Once the explanation is over, students should be able 
to complete a set of exercises to test what they have learnt.

All lessons, exercises and discussions should prepare stu-
dents for two main deliverables: the creation of a concept map, 
which would help them to organize the concepts taught in 
the module; and the writing of a lesson plan, which would give 
them the opportunity to apply the theory when teaching ESP.

Regarding topics, general aspects of ESP and the main dif-
ferences between teaching English for Specific Purposes and 
teaching English for General Purposes should be included. Af-
ter that, the specificities of ESP, such as the main types of pur-
poses (academic, occupational and individual) and the three 
steps which characterize ESP: needs analysis; the analysis of 
genres and language related to these needs; and the analysis 
of the best suited methods for each area, should be presented. 
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It would be essential to underline the importance of analysis 
and course design before focusing on different methods and 
approaches for teaching ESP. Also, description of four language 
teaching approaches: the grammar-translation approach; the 
audiolingual approach; the natural approach; and the commu-
nicative approach can be helpful. Finally, a last section would 
demonstrate how to teach English for Specific Purposes using an 
authentic lesson plan for teaching English and giving some prac-
tical examples of experiential language learning activities.	

Expected Results	
When students complete the module, they should know the 
concepts of ESP and the steps they should follow in their prac-
tice as ESP teachers. Students should be able to use different 
approaches when teaching ESP. The focus should be on recog-
nizing the importance of learners’ needs for ESP teachers’ de-
cisions. The lessons and activities planned must be oriented to 
achieve this main goal.								      

h) Understanding Second Language Acquisition	

Introduction	
Teaching and learning a foreign language may be viewed as 
a cumbersome and quite difficult process based on the idea 
that it is mainly hard work and perseverance that counts in ac-
quiring a foreign language. Hence the common belief that sec-
ond language should be learned at a very young age since this 
makes the process of adopting a foreign language much easi-
er and faster has been upheld for some time. Consequently this 
process should not be carried out in isolation from L1 that is the 
mother tongue, which in many cases may become very help-
ful.  Yet, according to many researchers, there are other more 
effective factors influencing learning the second language 
and this is what this module is about. 					   

General Objectives and Methodology	
The objective of this module is to make the students aware 
of which scientific disciplines SLA draws from as well as 
which aspects play a decisive role in second language acqui-
sition. Factors such as age, gender, social class, ethnic identi-
ty as well as personality and motivation are cited as those that 
have great influence on the pace at which learners of foreign 
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languages learn them and how easily they can achieve that.

The carefully selected videos provide information on the process 
of how languages are learned and each of them is followed by 
a set of exercises that test students’ understanding of the dis-
cussed issue.  In the tasks the students are tested on the ability 
to diversify between the true and false answers, while the more 
advanced activities require thorough listening in order to prove 
exact understanding of the listened to text. 				  

Another worth mentioning strategy that is employed in the 
module is an example of the lesson plan which in this particu-
lar case uses a storytelling technique to practice a selected gram-
mar structure. This technique fits very well into the idea of sec-
ond language acquisition since this specific method of teaching 
an aspect of grammar will be a good tool for students of various 
nationalities, gender, age and what counts most - the motiva-
tion. When executed properly by a teacher or a student teach-
er, this lesson can demonstrate that language acquisition vary 
according to the above mentioned factors and it is mainly up to 
the instructor to use them to advantage exploiting learners’ nat-
ural willingness to learn while mitigating those facets of their 
characters or nationality that might impede active participa-
tion in the activity.									       

Expected Results	
Like other modules, this one also assumes particular results to be 
accomplished. Naturally, first and foremost the main outcome 
is learners’ understanding of the material provided in the vid-
eos which would be exemplified in their ability to deal with the 
subsequent tasks after each listening section. Furthermore, the 
provided Interactive Notepad would be a perfect opportunity 
for them to interact with the author of the module should they 
have any queries regarding the content of the material.		

Finally, it is necessary to underline that all modules would in-
clude effective teaching strategies and learning assessment pro-
cedures to facilitate an appropriate evaluation of the training 
process.											         
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6.2 TEACHING PRACTICE PHASE

Too frequently, the teaching practice phase lacks appropriate 
coordination among the different stakeholders. Clear objectives 
and assessment are not always present and work against the 
progress and empowerment of teacher students. On the con-
trary, more intense interaction and support among the partic-
ipants of the training programmes brings positive outcomes 
(Tomaš, Farrelly and Haslam 2008). A sound and progressive 
plan of communication between teacher student, university tu-
tor and school mentor must be designed so that interaction is 
facilitated and the teaching practice becomes a reflective, dy-
namic and enriching learning experience for all parties. For this 
purpose, an interactive Notepad to collect data and assess the 
experience of the student teachers during their internship/practi-
cum in Secondary/High and Language Schools is advisable. This 
electronic tool may become the core of this phase and serve to 
establish goals, monitor progress and assess achievement.	

Added to this, the establishment of international networks that 
facilitate mobility and exchange among future teachers in train-
ing is paramount. Although there are previous experiences of 
networks that have been pursuing the internationalization of 
educational practice, such as the Thematic Network on Teach-
ing Education (TNTEE) and the Policy of Teaching Education in 
Europe (TEPE), one of the main challenges has been the lack of 
communication, cooperation and collaboration between the ac-
tors of the different countries. As recent studies have demonstrat-
ed (Larsen and Searle 2017; Poole and Russell 2015; Smolcic and 
Katunich 2017), cross-cultural experiences help student teach-
ers shape their view of themselves as global citizens and critical 
global educators.									       

In the light of this, the VIRTEACH project seeks to establish sol-
id networks of collaboration among partners so that teacher stu-
dents can participate in cross-cultural experiences and subse-
quently develop a significant positive global perspective.	
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6.3 STUDENT E-PORTFOLIO

Finally, added to the course contents, and to ensure a criti-
cal and conscious training process on the part of the trainees, 
the course would include an effective self-assessment tool. The 
EPOSTL (European Portfolio for Student Teachers of Languages) 
is a tool for reflection and self-assessment of the didactic knowl-
edge and skills necessary to teach languages (Newby et al. 2007; 
Newby 2015). EPOSTL helps student teachers reflect on and as-
sess their developing knowledge, skills and values in a system-
atic and comprehensive way. Prior studies have addressed the 
selection of key teaching competences for pre-service English 
language teachers (Haggag 2018; Hoxha and Tafani 2015), but 
never to be applied electronically for a whole teacher training 
course (pre-service and practice phases). In this sense, the ad-
aptation and use of EPOSTL embedded in a virtual learning en-
vironment would foster teacher student autonomy, support re-
flection, underpin of rationales and approaches to learning and 
teaching, make the scope and aims of teaching education trans-
parent, help to make competences explicit, provide a tool for 
self-assessment and support coherence in teaching practice. In 
sum, the use of an electronic EPOSTL would encourage self-re-
flection, autonomy, teacher identity and engagement. EPOSTL 
adaptation for this course would ensure an adequate preparation 
of student teachers of modern languages for their future profes-
sion.2											         

Finally, a selection of best practices of classroom techniques 
and activities are presented in this toolkit. They serve as mod-
els for language teacher trainers and are arranged according 
to the most relevant language teaching methodologies from 
an international perspective to ensure a high quality teacher 
training program.								      
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0707 GOOD PRACTICES



Good practices in classroom affect teachers and learners alike. 
We can affirm that “Best Practices are the practical teaching, 
techniques, tips, strategies, methods, and exercises that result 
in excellent product for program delivery” (Perry 2003: 1). The 
following good practices are open source links that will inspire 
practitioners with problematic issues concerning teaching tech-
niques and professional development, classroom management, 
and teacher care: 									       

7.1 TEACHING TECHNIQUES AND PROFESSIONAL DEVELOPMENT

Teaching English – The British Council’s website for teaching 
English

The website Teaching English introduces many teaching re-
sources as well as online training courses. It is free and users 
don’t have to create an account to have access to it. However, 
registration, which is totally free, gives access to more resourc-
es. Within teaching resources, there are lesson plans for dif-
ferent group of learners, ideas of class activities and materi-
als. Teachers can take online training courses, webinars and 
seminars, and there are publications about English teaching 
available for download.								      

Available at www.teachingenglish.org.uk

--

A Student-Centered Model of Blended Learning: how to devise 
a self-paced blended learning model. 

www.edutopia.org/video/student-centered-model-blended-learning

--

Learning Walks: Structured Observation for Teachers: You 
can learn from your peers. Brief visits to several classrooms give 
teachers a chance to reflect on a variety of practices. 

www.edutopia.org/video/learning-walks-structured-observation-teachers
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Language Learning & Technology – An open access journal for 
language teachers

The website Language Learning & Technology is one of the most 
relevant open journals for language teachers. It is published ex-
clusively online and users don’t register nor pay to read or down-
load papers. It publishes articles that report original research, 
shorter articles that present a reflection on pedagogical practices 
and commentaries that discuss teaching materials. The journal 
focuses on language learning and teaching practices based on 
technology.

Available at www.lltjournal.org

--

Using Video for Professional Development: When teachers film 
themselves in the classroom, it helps them reflect on and im-
prove their teaching practice.

www.edutopia.org/video/using-video-professional-development

--

How to create a lesson plan
Free lesson plans according to levels

www.education.com/lesson-plans

 --

Using current events for reading comprehension: Newspaper 
articles: Authentic materials about current issues can be found at 
the following sites, to name a few:

www.standard.uk 
www.theguardian.com

50

GO TO
TOP

www.lltjournal.org
http://https://www.edutopia.org/video/using-video-professional-development
www.education.com/lesson-plans
www.education.com/lesson-plans
www.education.com/lesson-plans
www.standard.uk
www.theguardian.com


Sounds of Speech – The University of Iowa’s website for English 
phonetics. The website Sounds of Speech demonstrates how 
each of the speech sounds of English are produced. It is free and 
users don’t have to create an account to have access to it. The 
resource divides vowels in monophthongs and diphthongs and 
divides consonants based on their manner, place and voice of 
production. It presents the International Phonetic Alphabet sym-
bols for each speech sound and presents animations, videos and 
audio samples to demonstrate how to pronounce them.			
						    

www.soundsofspeech.uiowa.edu/main/english

--

Using current events for listening comprehension. BBC News – 
Top stories

www.fluentu.com/blog/educator/authentic-materials-in-language-teaching
www.bbc.com

--

Use short English comedies to practice specific vocabulary / 
grammar structures. We propose the following BBC Comedy 
Sketch: My Blackberry Is Not Working! 

www.youtube.com/watch?v=O1NJ3NOqVC8

--

Literary texts in teaching grammar
Using Literary Texts to Teach Grammar in Foreign Language 
Classroom

www.researchgate.net/publication/311843882
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Self-assessment for autonomous language learners: An article 
for review

www.researchgate.net/publication/28057303

--

Identity Theft. Chain story:

During the activity the students practice using modals of prob-
ability in speaking by working together in creating a story. The 
students practice the modals of past probability and produce a 
spoken and written account of what might have happened. They 
demonstrate the ability to talk freely and creatively about the 
possible effect of the past event.

www.speakspeak.com/resources/english-grammar-rules/mod
al-verbs/past-probability-must-have-cant-have-couldnt-have

--

Modals – deductions about the past: The students become fa-
miliar with more stative and non-stative (active) verbs. The ac-
tivity helps them get more confident in using them in a sponta-
neous speech exploring their own ideas.

www.learnenglish.britishcouncil.org/intermediate-grammar/
modals-deduction-past

--

First impressions. Chain story: During this activity, various cards 
with examples of sentences including stative verbs are used to 
provoke responses involving non-stative verbs. This makes the 
students work creatively on the appropriate responses.

www.grammaring.com/state-verbs-and-action-verbs
www.youtube.com/watch?v=i2MbvSq0BLU
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Technology in Society: Unscramble. Practicing prepositions and 
transitions connecting information to recreate a story. Working 
on the text and connecting pieces of advance information with 
the view to developing it into a complex text. Feel free to explore 
the following links:								      

www.grammarist.com/grammar/prepositions
www.youtube.com/watch?v=IsDR3XEv50E
www.youtube.com/watch?v=vL05g8eW10s

7.2 CLASSROOM MANAGEMENT

Making Sure Each Child Is Known: Learn simple strategies to 
build deeper connections between teachers and students. 

www.edutopia.org/video/making-sure-each-child-known

--

Demonstrating Self-Regulation With Tone of Voice: When 
teachers model self-regulation by using a voice that is calm, neu-
tral, and assertive, they help students feel cared for and ready to 
learn.

www.edutopia.org/video/demonstrating-self-regulation-tone-voice

--

Edmodo – A global education network. The website Edmodo is 
a global education network that allows teachers to create online 
classrooms and to share them with their students. It is free and 
users need a register to use it. It is possible to share materials, to 
create quizzes and assignments and to talk to other users. There 
is also a community online where teachers can interact with 
each other and have access to different classes.

Available at www.new.edmodo.com
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7.3 TEACHER CARE

60-Second Strategy: Stand-Up Meetings: exchange of ideas, 
problems and challenges among staff at school.

www.edutopia.org/video/60-second-strategy-stand-meetings

--

Teacher Self-Care: Teachers text a colleague to cover their class 
for a minute when they need to de-escalate and recharge.

www.edutopia.org/video/prioritizing-teacher-self-care
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A comprehensive collection of learning materials is essen-
tial to establish the state-of-the-art in the field of foreign lan-
guage teacher education. Learning materials and open educa-
tional resources are relevant landmarks that help practitioners 
go beyond their daily tasks and venture into innovative and 
challenging paths.								      

A selection of outstanding resources is presented below to in-
spire lecturers, professors, teachers, researchers, and policy mak-
ers. These resources have been selected attending to relevance, 
adequateness and consistency. The resources have been ar-
ranged in alphabetical order and grouped according to their main 
areas of interest.									       

8.1. TEACHER EDUCATION/TRAINING

Abell Foundation (2000). Teacher Certification Reconsidered: 
Stumbling for Quality. Available at: www.abell.org/publications

Adams, T.L. (1998). Prospective elementary teachers’ mathemat-
ics subject matter knowledge. The real number system. Journal 
for Research in Mathematics Education, 20, 35-48.

Akkari, A., Sultana, R. G., & Gurtner, J.-L. (2001). Politiques Et 
Stratégies Éducatives: Termes de l’Échange Et Nouveaux Enjeux 
Nord-Sud. Berne: Peter Lang.

Andreucci, P. (2013). La supervisión de prácticas docentes: una 
deuda pendiente de la formación inicial de profesores. Estudios 
pedagógicos, 39 (1), 7-26.

Andrew, M.D. (1990). Differences between graduates of 4-year 
and 5-year teacher preparation programs. Journal of Teacher Ed-
ucation, 41, 45-51.

Assaf, L. C., Garza, R., & Battle., J. (2010). Multicultural teacher ed-
ucation: Examining the perceptions, practices, and coherence in 
one teacher preparation program. Teacher Education Quarter-
ly, 37 (2), 115-135.
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Bressoux, P. (1994). Les reserches sur les effets-écoles et les ef-
fets-maîtres. Revue Française de Pédagogie, 108, 91-137.

Caena, F., y Margiotta, U. (2010). European Teacher Education: a 
fractal perspective tackling complexity. European Educational 
Research Journal, 9 (3), 317-331.

Cochran-Smith, M. (2002). What a difference a definition makes; 
highly qualified teachers, scientific research, and teacher educa-
tion. Journal of Teacher Education, 53 (3), 187-189.

Dall’Alba, G. (2009). Learning to be Professionals (Innovation and 
Change in Professional Education, Vol. 4). New York: Springer Sci-
ence+Business Media.

Darling-Hammond, L. (2006). Constructing 21st-century teacher 
education. Journal of teacher education, 57 (3), 300-314.

Darling-Hammond, L. (2000). Teacher quality and student 
achievement: A review of state policy evidence. Education Policy 
Analysis Archives, 8, 1.

Darling-Hammond, L. & Bransford, J. (2007). Preparing teachers 
for a changing world: What teachers should learn and be able to 
do. John Wiley & Sons.

Duru-Bellat, M. (2001). Effets-maîtres, effets-établissements: 
quelle responsabilité pour l’école? Revue suisse des sciences de 
l’éducation, 2, 321-335.

Esquieu, N. (2001). De l’IUFM à la classe. Note d’information, 01 
(56), 1-8.

European Commission; EACEA; Eurydice. (2015). The Teaching 
Profession in Europe: Practices, Perceptions, and Policies. Eury-
dice Report. Luxembourg: Publications Office of the European 
Union.

Eurydice. (1997). L’enseignement secondaire dans l’Union eu-
ropéenne: structures, organisation et administration. Bruxelles: 
Publications de l’Union Européenne.
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Eurydice. (1999). Chiffres clés de l’éducation dans l’Union Eu-
ropéenne. Bruxelles: Publications de l’Union Européenne.

Ferguson, P. & Womack, S.T. (1993). The impact of subject matter 
and education coursework on teaching performance. Journal of 
Teacher Education, 44 (1), 55-63.

Franquiz, M., Green, J., & Craviotto, E. (1993). What is meant by 
quality of teaching? Toward a social constructivist perspective on 
teacher education. Education Research and Perspectives, 20 (1), 
24-38.

Glass, G. V. (2002). Teacher characteristics. In A. Molnar, School 
Reform Proposals: The Research Evidence (pp. 155-174). Green-
wich, Connecticut: Information Age Publishing.

Goldhaber, D.D. & Brewer, D.J. (2000). Does teacher certification 
matter? High school teacher certification status and student 
achievement. Educational Evaluation and Policy Analysis, 22, 129-
145.

Gómez, A. & Pérez, I. (2010) Aprender a educar: nuevos desafíos 
para la formación de docentes. Revista interuniversitaria de for-
mación del profesorado, 68, 37-60.

Grossman, P. L. & Richert, A. E. (1988). Unacknowledged knowl-
edge growth: A re-examination of the effects of teacher educa-
tion. Teaching and Teacher Education, 4, 53-62.

He, Y., Levin, B. B. & Li, Y. (2011). Comparing the content and sourc-
es of the pedagogical beliefs of Chinese and American pre‐ser-
vice teachers. Journal of Education for Teaching, 37 (2), 155-171.

He, Y., Lundgren, K. & Pynes, P. (2017). Impact of short-term study 
abroad program: Inservice teachers’ development of intercultural 
competence and pedagogical beliefs. Teaching and Teacher Ed-
ucation, 66, 147-157.

Martínez-Rodríguez, J.B. (2004). Movilidad/movilización de profe-
sorado y estudiantes para la formación. Revista interuniversitaria 
de formación del profesorado 51, 233-250.
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McDiarmid, G.W. & Wilson, S.M. (1991). An exploration of the sub-
ject matter knowledge of alternate route teachers: Can we as-
sume they know their subject? Journal of Teacher Education, 42, 
93-103.

Monk, D. H., & A., K. J. (1994). Multilevel teacher resource effects 
in pupil performance in secondary mathematics and science: 
the case of teacher subject matter preparation. In R. Ehrenberg, 
Choices and Consequences: Contemporary Policy Issues in Edu-
cation (pp. 29-58). Ithaca, New York: ILR Press Books.

Press. National Research Council. (2001). Scientific Inquiry in Edu-
cation. Washington, DC: National Academy Press.

Perry, J. (2003). Best Practices in the adult setting. New Bruns-
wick: Literacy Coalition of New Brunswick.

Prestine, N. A. (1991). Political system theory as an explanatory 
paradigm for teacher education reform. American Educational 
Research Journal, 28, 237-274.
 
Sanders, W. L. & Horn, S. P. (1994). The Tennessee Value-Added as-
sessment system (TVAAS): Mixed model methodology in educa-
tional assessment. Journal of Personnel Evaluation in Education, 
8, 299-311.

Sepúlveda-Ruiz, M. (2005) Las prácticas de enseñanza en el pro-
ceso de construcción del conocimiento profesional. Educar 36, 
71-93.

Tardif, M., Gergin-Lajoie, D., & Lessard, C. (2001). Les programmes 
de formation initiale (FI) à l’enseignement: bilan des réformes 
récentes et nouvelles tendances pour une formation profession-
nelle efficace. Colloque du Programme pancanadien de recher-
che en éducation (pp. 1-19). Québec: Université Laval.

Thaine, C. (2011) Teacher training essentials: workshops for profes-
sional development. Cambridge: Cambridge University Press.

Vaillant, D. & Marcelo, C. (2015). El ABC y D de la formación docen-
te. Madrid: Narcea Ediciones.
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Wenglinsky, H. (2000). Teaching the teachers: Different settings, 
different results. Princeton, New Jersey: Educational Testing Ser-
vice.

Wilson, S. M., Floden, R. E. & Ferrini-Mundy, J. (2002). Teacher 
preparation research. An insider’s view from outside. Journal of 
Teacher Education, 53(3), 190-204.

Yogev, E. y Michaelim, N. (2011). Teachers as society-involved ‘or-
ganic intellectuals’: training teachers in a political context. Jour-
nal of Teacher Education 62 (3), 312-32.

8.2. LANGUAGE TEACHER TRAINING

Abednia, A. (2012). Teachers’ professional identity: Contributions 
of a critical EFL teacher education course in Iran. Teaching and 
Teacher Education 28 (5), 706-717.

Buckingam-Lyndsay, R. (2019). Speaking in the EFL classroom. In 
C. Segade-Alonso, EFL Teaching and Learning I (p. 55-74). Madrid: 
Centro de Estudios Financieros.

Burns, A, (2009). Cambridge guide to second language teacher 
education. Cambridge: Cambridge University Press

Colombo, M. W. (2002). English language literacy: Motivating cul-
turally diverse students to improve reading and writing skills. The 
NERA Journal, 38(3), 10-14.

Dvir, N. & Avissar, I. (2014). Constructing a critical professional 
identity among teacher candidates during service-learning. Pro-
fessional Development in Education, 40 (3), 398-415.

Freeman, D. (2016). Educating second language teachers. Oxford: 
Oxford University Press.

Gardner, R. C. (2007). Motivation and Second Language Acquisi-
tion. Porta Linguarum, 8, 9-20.
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Gregersen, T. S. & MacIntyre P. D. (2017). Innovative Practices in 
Language Teacher Education: Spanning the Spectrum from Intra 
to Inter-personal Professional Development. Cham: Springer.

Grez, D. (2010). Peer assessment of oral presentation skills. Proce-
dia-Social and Behavioral Sciences 2 (2), 1776-1780.

House, J. (2012). Teaching Oral Skills in English as a Lingua Franca: 
Principles and practices for teaching English as an international 
language. Routledge, 192-211.

Johnson, K. E. (2006). The sociocultural turn and its challenges for 
second language teacher education. Tesol Quarterly 40 (1), 235-
257.

Kim, Y. & Silver, R. E. (2016). Provoking reflective thinking in post 
observation conversations. Journal of Teacher Education, 67 (3), 
203-219.

Kürüm, E. Y. (2016). Teaching Speaking Skills. In A. P. Solak, Teach-
ing Language Skills for Prospective English Teachers (pp. 45-64). 
Turkey: Pelikan Yayinlari.

Matsuda, A. (2017). Preparing teachers to teach English as an in-
ternational language. Bristol: Multilingual Matters.

Nguyen, H. T. M. (2017). Models of mentoring in language teacher 
education. Cham: Springer International Publishing AG.

Nunan, D. & Richards, J.C. (1990). Second language teacher edu-
cation. Cambridge: Cambridge University Press.

Nunan, D. (1999). Second Language Teaching & Learning. Flor-
ence: Heinle & Heinle Publishers.

Richards, J. C. (2008). Second language teacher education to-
day. RELC journal 39(2), 158-177.

Roberts, J (2016). Language teacher education. Cambridge: Rout-
ledge.
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Tomaš, Z., Farrelly, R. & Haslam, M. (2008). Designing and imple-
menting the TESOL teaching practicum abroad: Focus on inter-
action. TESOL Quarterly 42(4), 660-664.

Trappes-Lomax, H. R. & Ferguson, G. (2002). Language in lan-
guage teacher education.  Amsterdam: John Benjamins Publish-
ing.

Tsui, A. (2003). Understanding expertise in teaching: Case studies 
of second language teachers. Stuttgart: Ernst Klett Sprachen.

Wright, T. (2010). Second language teacher education: Review of 
recent research on practice. Language teaching, 43(3), 259-296.

8.3. TECHNOLOGY, LEARNING AND TEACHING

Dick, W., Carey, L. & Carey, J. O. (2004). Systematic Design of In-
struction (6th Edition). Boston: Allyn & Bacon. 
Dirksen, J. (2015). Design for How People Learn (2nd Edition). 
Voices That Matter.

edX. (9th July 2019). edX101: Overview of Creating an edX Course. 
Available at: /es/course/edx101-overview-of-creating-an-edx-
course-2

edX. (9th July 2019).  StudioX: Creating a Course with edX Studio. 
Available at: /es/course/studiox-creating-a-course-with-edx-studio

Stanley, G. (2013). Language learning with technology: Ideas for 
integrating technology in the classroom. Cambridge: Cambridge 
University Press.

Vai, M. & Sosulski, K. (2015). Essentials of Online Course Design: A 
Standards-Based Guide (Essentials of Online Learning). 2nd Edi-
tion. London: Routledge.

Dupuis, V., Heyworth, F., Leban, K., Szesztay, M., Tinsley, T., & Berke, 
S. (2003). Facing the future: Language educators across Europe. 
Strasbourg: Council of Europe Publishing.
Available at: www.researchgate.net/publication/266272920
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Commission européenne (2 of December of 2015). Shaping ca-
reer-long perspectives on teaching. A guide on policies to im-
prove Initial Teacher Education.
Available at www.ec.europa.eu/epale/en/resource-centre/content/
shaping-career-long-perspectives-teaching-guide-policies-im-
prove-initial 

Finnish Institute for Educational Research (FIER). (2009). Educa-
tion and Training 2010: Three Studies to Support School Policy 
Development. Lot 2: Teacher Education Curricula in the EU. Final 
Report. Jyväskylä (Finland): Finnish Institute for Educational Re-
search. Available at www.hdl.voced.edu.au/10707/280890

Grenfell, M. (2002). The training of foreign language teachers: de-
velopments in Europe. Conference of the European Educational 
Research Association. Lisbon: Education-line
Available at www.leeds.ac.uk/educol/documents/00002142.htm

Haggag, M. (2018). Assessing Core Didactic Competencies of 
Pre-service English Language Teachers During Practicum: A Eu-
ropean Perspective. European Scientific Journal, 14 (17), 12-32.

Manso-Ayuso, J. & Martín-Ortega, E. (2013). Valoración del Máster 
de Formación de Profesorado de Educación Secundaria: estudio 
de casos en dos universidades. Revista de Educación, 364, 45-169.

Newby, D. (2011). Insights into the European Portfolio for Student 
Teachers of Languages (EPOSTL). Cambridge: Cambridge Schol-
ars Publishing.

Townsend, T. y Bates, R. (2007). Handbook of teacher education: 
Globalisation, standards and professionalism in times of change.  
Netherlands: Springer Netherlands.

64

GO TO
TOP

http://www.ec.europa.eu/epale/en/resource-centre/content/shaping-career-long-perspectives-teaching-guide-policies-improve-initial
http://www.ec.europa.eu/epale/en/resource-centre/content/shaping-career-long-perspectives-teaching-guide-policies-improve-initial
http://www.ec.europa.eu/epale/en/resource-centre/content/shaping-career-long-perspectives-teaching-guide-policies-improve-initial
http://www.hdl.voced.edu.au/10707/280890
http://www.leeds.ac.uk/educol/documents/00002142.htm




0909 FINAL CONSIDERATIONS



The main objective of the VIRTEACH project is to create a network 
that facilitates ITE in the foreign language field at the internation-
al level and with the support of a knowledge transfer platform and 
a virtual learning environment.						    

Through this toolkit, promoted by several European universities, 
the VIRTEACH consortium offers a battery of open resources to 
foster the implementation of best practices and innovative meth-
odologies in the training of language teachers. As a consequence, 
these proposals facilitate European integration and teacher mo-
bility. Added to that, these measures are expected to improve the 
quality of teacher training programs and the coordination among 
the different stakeholders, through the design of comprehensive 
but coherent and converging curricula for ITE for language teach-
ers in the Member States of the European Union. The combina-
tion of open courses and teaching practices of a transnational 
nature must be combined with a personalized orientation of the 
learning process. Coherence between theoretical and practical 
training and the exchange of good practices are the hallmarks of 
this project. Finally, the convergence of training programs should 
ideally involve the agents of administration and educational man-
agement, without whom a project of such magnitude would not 
be possible.										        

In sum, the main purpose is to foster a more exigent train-
ing and selection of future educators of languages at an in-
ternational level, to raise the quality of language teaching 
programs within the European Union, and to strengthen and uni-
fy European educational policies.						    

9.1. GENERAL REFERENCES

Abednia, A. (2011). From teacher training to teacher education in 
second language education. AUC TESOL Journal, 1(1), 4-12.

Andreucci, P.A. (2013). La supervisión de prácticas docentes: una 
deuda pendiente de la formación inicial de profesores. Estudios 
pedagógicos (Valdivia), 39(1), 7-26.

Barros-del Rio, M.A. (2019). Formar futuros docentes de inglés con 
espíritu crítico: fundamentos y propuestas. Íkala, 24(3), 737-751.

67

GO TO
TOP



Barros-del Río, M.A. & Mediavilla-Martínez, B. (2019). The Europe-
an Perception of Foreign Language Teacher Training. Findings 
on a Survey in 13 Countries. FLLS-Anale (2), 67-81.

Beaven, T. (2019). ‘Your language development’: harnessing open-
ness to integrate independent language learning into the cur-
riculum. In Comas-Quinn, A., Beaven, A. & Sawhill, B. (Eds), New 
case studies of openness in and beyond the language classroom 
(pp. 145-156). Research-publishing.net. https://doi.org/10.14705/rp-
net.2019.37.972

Cobos, R., Wilde, A., & Zaluska, E. (2017, March). Predicting attrition 
from massive open online courses in FutureLearn and edX. Pro-
ceedings of the 7th International Learning Analytics and Knowl-
edge Conference, Vancouver, BC: Simon Fraser University (pp. 
13-17).

Council of Europe, Council for Cultural Co-operation. Education 
Committee. Modern Languages Division (2001). Common Euro-
pean Framework of Reference for Languages: learning, teaching, 
assessment. Cambridge University Press.

Newby, D. et al. (2007). European Portfolio for Student Teachers 
of Languages EPOSTL, Strasbourg: Council of Europe Publishing.

Donitsa-Schmidt, S., & Topaz, B. (2018). Massive open online 
courses as a knowledge base for teachers. Journal of Education 
for Teaching, 44(5), 608-620.

Drudy, S. (2008). Gender Balance/Gender Bias: The Teaching Pro-
fession and the Impact of Feminisation. Gender and Education, 
20 (4), 309-323.

Drudy, S. (2008). Professionalism, Performativity and Care: Whith-
er Teacher Education for a Gendered Profession in Europe? In B. 
Hudson and P. Zgaga (eds.) Teacher Education Policy in Europe: 
A Voice of Higher Education Institutions. University of Umeå, 43-
62.

Dvir, N., & Avissar, I. (2014). Constructing a critical professional 
identity among teacher candidates during service-learning. Pro-
fessional development in education, 40(3), 398-415.

68

GO TO
TOP



ET2020 Working Group on Schools Policy. 2014/15. (2015). Shaping 
Career-long Perspectives on Teaching: a Guide on Policies to Im-
prove Initial Teacher Education. Brussels: European Commission 
- Directorate-General for Education and Culture.

European Commission/EACEA/Eurydice. (2015). The Teaching 
Profession in Europe: Practices, Perceptions, and Policies. Eury-
dice Report. Luxembourg: Publications Office of the European 
Union. https://eacea.ec.europa.eu/national-policies/eurydice/con-
tent/teaching-profession-europe-practices-perceptions-and-poli-
cies_en

Freeman, D., Freeman, D. J., Richards, J. C., & Swan, M. (1996). 
Teacher learning in language teaching. Cambridge University 
Press.

Gu, M. & Benson, P. (2015). The formation of English teacher 
identities: A cross-cultural investigation. Language Teaching Re-
search, 19(2), 187-206.

Haggag, H. M. (2018). Assessing Core Didactic Competencies of 
Pre-service English Language Teachers During Practicum: A Eu-
ropean Perspective. European Scientific Journal, 14 (17), 12-32.

He, Y., Levin, B. B., & Li, Y. (2011). Comparing the content and 
sources of the pedagogical beliefs of Chinese and American pre‐
service teachers. Journal of Education for Teaching, 37(2), 155-171.

He, Y., Lundgren, K., & Pynes, P. (2017). Impact of short-term study 
abroad program: Inservice teachers’ development of intercultural 
competence and pedagogical beliefs. Teaching and Teacher Ed-
ucation, 66, 147-157.

Hoxha, M. & Tafani, V. (2015). European Portfolio for Student 
Teachers of Languages (EPOSTL): insights from student-teach-
ers’ feedback. Academic Journal of Interdisciplinary Studies, 4(3), 
71-77.

Hudson, B. and P. Zgaga. (2008). Teacher Education Policy in 
Europe: A Voice of Higher Education Institutions. University of 
Umeå.

69

GO TO
TOP



Jiménez, R. T., & Rose, B. C. (2010). Knowing how to know: Build-
ing meaningful relationships through instruction that meets the 
needs of students learning English. Journal of Teacher Education, 
61(5), 403-412.

Larsen, M. A., & Searle, M. J. (2017). International service learning 
and critical global citizenship: A cross-case study of a Canadian 
teacher education alternative practicum. Teaching and Teacher 
Education, 63, 196-205.

Manso-Ayuso, J., & Martín-Ortega, E. (2013). Valoración del Máster 
de Formación de Profesorado de Educación Secundaria: estudio 
de casos en dos universidades. Madrid: Ministerio de Educación 
de España.

Martínez Rodríguez, J. B. (2004). Movilidad/movilización de profe-
sorado y estudiantes para la formación. Revista interuniversitaria 
de formación del profesorado, 51, 233-250.

Morgan, B. & Clarke. M. (2011). Identity in second language teach-
ing and learning. In E. Hinkel (ed.), Handbook of research in sec-
ond language teaching and learning. New York: Routledge, 817-
836.

Newby, D. et al. (2007). European Portfolio for Student Teachers 
of Languages EPOSTL, Strasbourg: Council of Europe Publishing. 
Newby, D. et al. (2011). Using the European Portfolio for Student 
Teachers of Language, Council of Europe, Austria, ECML Publica-
tions.

Perifanou, M., & Economides, A. (2014). MOOCs for foreign lan-
guage learning: An effort to explore and evaluate the first prac-
tices. In Proceedings of INTED2014 Conference. Valencia, Spain.
Perry, J. (2003). Best Practices in the Adult Setting. Literacy Coa-
lition of New Brunswick. New Brunswick: Community Capacity 
Building Tool Kit.

Poole, C. M. and Russell III, W. B. (2015). Educating for global per-
spectives: A study of teacher preparation programs. Journal of 
Education, 195(3): 41-52.

Savignon, S. J. (2018). Communicative competence. The TESOL 
Encyclopedia of English Language Teaching, 1-7.

70

GO TO
TOP



Sanz-Santamaría, S, Gutiérrez, J. & Pereira, J.A. (2014) Comparati-
va técnica y prospectiva de las principales plataformas MOOC de 
código abierto. RED. Revista de educación a distancia, 44. Avail-
able at https://revistas.um.es/red/article/view/237981

Schratz, M. (2014). The European teacher: Transnational perspec-
tives in teacher education policy and practice. CEPS Journal, 4(4), 
11-27. 

Sepúlveda-Ruiz, M. (2005). Las prácticas de enseñanza en el pro-
ceso de construcción del conocimiento profesional. Educar, 36, 
71-93.

Smolcic, E. & Katunich, J. (2017). Teachers crossing borders: A re-
view of the research into cultural immersion field experience for 
teachers. Teaching and Teacher Education, 62, 47-59.

Songbin, B., & Fanqi, M. (2015, April). The design of massive open 
online course platform for English translation learning based on 
Moodle. In Fifth International Conference on Communication 
Systems and Network Technologies. IEEE (pp. 1365-1368).

Stanley, G. (2013). Language learning with technology: ideas for 
integrating technology in the classroom. Cambridge: Cambridge 
University Press.

Tomaš, Z., Farrelly, R., & Haslam, M. (2008). Designing and imple-
menting the TESOL teaching practicum abroad: Focus on inter-
action. TESOL Quarterly, 42(4): 660-664.

Townsend, T., & Bates, R. (2007). Handbook of teacher education: 
Globalisation, standards and professionalism in times of change. 
Netherlands: Springer Netherlands.

Yogev, E., & Michaeli, N. (2011). Teachers as society-involved “or-
ganic intellectuals”: Training teachers in a political context. Jour-
nal of Teacher Education, 62(3), 312-324.

Zgaga, P. (2008). Mobility and the European Dimension in Teach-
er Education in B. Hudson and P. Zgaga (eds.) Teacher education 
policy in Europe: A voice of higher education institutions. Univer-
sity of Umeå: 17-41.

71

GO TO
TOP



TEAM
SPAIN - University of Burgos

María Amor Barros del Río
Concetta Maria Sigona

Carlos López Nozal
María Simarro Vázquez

Beatriz Mediavilla Martínez

PORTUGAL – Universidade Lusófona
Ana Cunha

Fernando Catarino

BELGIUM - UC Leuven Limburg
Nele Kelchtermans

POLAND – SSW Collegium Balticum
Alina Doroch
Beata Mintus

ROMANIA - Dimitrie Cantemir Christian University
Ramona Mihăilă
Onorina Botezat

Design by
Bruno Lino




